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English plays an essential role as a lingua franca in an increasingly interconnected
world. To acclimate to the diversity of English accents, English Language Teaching (ELT)
must enable learners to adapt to cultures and accents beyond Standard American English.
A total of 88 Applied English major students participated in this study where they were
exposed to five English accents: Standard American English, English Received
Pronunciation, Singaporean English, Taiwanese English, and Japanese English. The
students interacted with speakers from Kachru's three circles of English to gain cultural
insights associated with these accents. Questionnaires were utilized to assess students’
perceptions of each accent in terms of correctness, acceptability, pleasantness, and
Sfamiliarity before and after exposure and/or instructional interventions. Results from the
45 students in the exposure group showed no significant changes in attitude, leading to an
additional 43 participants receiving explicit instruction. The findings revealed that these 43
students demonstrated significant improvements in their ratings of non-native English
varieties across correctness, acceptability, pleasantness, and familiarity. Qualitative data in
the 43 reflective journals further revealed enhanced awareness of English pluricentricity
and an ideological shift from the sole dependency on American English. This shift also
included greater tolerance and respect for non-native English accents as well as improved
confidence of speaking English. The study offers clear implications for Taiwanese ELT,
suggesting a more pragmatic trajectory through the implementation of a Global Englishes-

oriented approach.
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An Attitude Changing Investigation into English Accents with
Explicit Instruction on Global Englishes

Ethan Fu-Yen Chiu & Jr-An Lin

1. Introduction

English as a Lingua Franca (ELF) exhibits a new, expanded perspective in this
globalized world. Speaking communicatively, English users from native and non-native
lingual-cultural backgrounds expectedly possess various accents. ELF focuses on the
utilization of English in intercultural communication (Seidlhofer, 2011), while “Global
Englishes (GE) encompasses the linguistic, sociolinguistic and sociocultural diversity and
fluidity of English use and English users in a globalized world” (Rose & Galloway, 2019, p.
4). According to Kachru’s three circles of English (1985), the Inner Circle refers to
countries where English is the native language. The Outer Circle includes the
British/American colonized countries, and the Expanding Circle contains countries where
English is a foreign language. In the traditional English Language Teaching (ELT) setting,
Inner Circle Englishes are the standard learning models for non-native English speakers
(NNESs). However, due to the fact that NNESs outnumber native English speakers (NESs)
by a factor of three to four, from the ELF and GE perspectives, the reliance on native forms
would seem impractical. NNESs have a higher possibility of encountering a wide range of
accents (Galloway & Rose, 2018; Jenkins, 2014; Seidlhofer, 2011). To that end, ELT is
encouraged to foster pedagogy to develop learners’ awareness of English diversity and the
relevant skills for intercultural interactions (Lopriore & Vettorel, 2015; Rose & Galloway,
2019).

According to the Taiwanese Curriculum Guidelines for 12-Year Basic Education,
students should produce “correct” and “appropriate” utterances in their English speaking
from elementary to senior high school (Taiwanese Ministry of Education, 2018). Inner

Circle Englishes, especially Standard American English (SAE), are currently the teaching
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model in the Taiwanese context (Chang, 2016; Chien, 2014; Chiu, 2018). This may lead to
GE insufficiency and misinterpretation. Such a prejudice could cause the learners to be
unaccepting of Non-Standard English, regarding them as alien accents (Cargile, 1997, 2003;
Yang, 2013). It is imperative to cover the concept of GE in ELT to raise awareness of
intercultural communication.

Lubis (2015) argued that language attitude has a crucial impact on learning behaviors
such as motivation, practicing efforts, and ultimate successes. Previous studies (Chen, 2022;
Chiu, 2021; Yang, 2017) have proven that embedding diverse English varieties in English
courses can dissuade native ideology and acclimatize the students to multilingual and
multicultural settings. Researchers (Chung & Bong, 2019; Kaur, 2014; Pilus, 2013)
employed a questionnaire from Jenkins (2007) to explore students’ attitudes toward
Standard English and accented English varieties. However, these studies neither
emphasized English accents nor included teaching interventions for accent varieties. The
study intended to examine the effectiveness of explicit instruction of GE on developing
Taiwanese college students’ unprejudiced attitudes toward English accents and understand
English pluricentricity so as to successfully link up with the real world.

The investigation focused on the changing attitudes toward the English varieties after
receiving two types of instruction. The participants were 88 students at a university of
science and technology in central Taiwan. In the initial stage (Year 2020-2021), 45 students
were provided with input in five English accents including SAE, English Received
Pronunciation (ERP), Singaporean English (SgE), Japanese English (JpE), and Taiwanese
English (TwE). This was the exposure only approach without directly referring to GE
concepts. Pre- and post-instruction questionnaires (Appendix A) adapted from Jenkins
(2007) were used to quantitatively explore the correctness, acceptability, pleasantness, and
familiarity of the accents. There were small attitude improvements during the first year
between the pre- and post-exposure data. This prompted further research on the effects of
explicit instruction, which included classroom instruction revolving around GE-related
topics, teaching various accents, and in-depth discussions on the lingual and cultural
backgrounds of Global Englishes (Rose & Galloway, 2019). An additional 43 students

participated in this explicit-instruction group (Year 2021-2022). Reflective journals were
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also collected from this group for qualitative elaboration of the results. The research
questions were as follows:

1. To what extent did the participants of the exposure and explicit-instruction groups
change their attitudes toward SAE, ERP, SgE, TwE, and JpE? Were there any
differences between the two teaching interventions?

2. What Global Englishes awareness did the participants develop after taking this

explicit-instruction course?

2. Literature Review

2.1 GELT and related research on learners’ attitudes

Global Englishes Language Teaching (GELT), according to Rose and Galloway (2019),
was designed to challenge native cultures, norms, or standards and to develop students’
awareness of English diversity. To cope with current dynamic English utilizations in the
globalized world, GELT encourages educators to incorporate diverse cultures and English
norms. Presently, NES varieties, especially SAE and ERP, are the standard models of ELT
in Asia. This is particularly true in Taiwan. Ke (2022) indicated that students in the MOE’s
1962 curriculum standards needed to be instructed in pronunciation and accent differences
between ERP and SAE. SAE subsequently became dominant in English education in
Taiwan as British power diminished. Chang (2016) pointed out that the KK phonemic
transcription was introduced as the standard for English teaching and learning. KK refers to
a phonetic transcription of General American English developed by Kenyon and Knott
(1944). These SAE and ERP biases might lead to negative attitudes toward NNESs
(Houghton, 2020; McKenzie, 2008; Wang, 2020).

Previous studies revealed that English learners especially preferred native accents.
Tokumoto and Shibata (2011) examined the attitudes of Asian learners toward their L1-
accented English with a 12-item questionnaire. The Japanese and South Koreans viewed
their own accents negatively. In contrast, the Malaysians highly valued their accented
English because of their multicultural and multilingual society. Fang (2016) conducted a

questionnaire plus interviews at a Chinese university with 309 non-English major students.
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Of those responding, 47.6% believed that SAE and ERP were preferable, while 52.4% were
uncertain. Kim (2021) explored 107 multilingual postgraduate students’ attitudes toward
English accents with questionnaires and semi-structured interviews. The majority of the
students still wished to achieve a native-like accent, but they were more tolerant of others
with foreign accents.

The over-dependence on native norms calls for more exposure to diverse English
accents, including non-native ones to raise awareness of more varieties and to complement
native speakerism. Yang (2017) proposed an accent-plus lesson plan with a specific
emphasis on Indian English (IndE) by comparing the phonological features of IndE with
those of SAE. Pre- and post-examinations on changing attitudes toward IndE showed that
the learning activities helped the participants develop impartiality. Chiu (2021) utilized
reflective journals and semi-structured interviews to assess the outcome of a GELT course.
Linguistic and cultural materials were taught in the classroom along with GE concepts prior
to the students’ volunteering activity. The GELT intervention elicited positive cultural
appreciation and improved the learners’ attitudes toward different English varieties. Chen
(2022) adopted an implicit GELT approach at a Taiwanese university to investigate the
students’ attitudes toward GE. The 24-week coursework included video-based writing,
online forums, and face-to-face interaction with international students of various first
language backgrounds. Pre- and post-tests along with semi-structured interviews showed
that the students became more confident with their non-native English accents through
exposure to different English varieties and developed an understanding of English as a
lingua franca.

While the previous studies suggested the positive influence of exposure on learners’
attitudes, there has been a lack of research on attitude changes toward English accents with
further explicit instruction. Lin (2022) advocated explicit and purposeful instruction on the
varieties to make GELT practical. This led to an investigation examining and comparing the
attitude shifts from Anglo-American ideology to pluralistic repertoires by accent exposure

and exposure plus explicit instruction.

-84 -



Ethan Fu-Yen Chiu & Jr-An Lin Specific Instruction on Global Englishes

2.2 Attitude Research based on Jenkins’s questionnaire

Jenkins (2007) developed a survey rooted in perceptual dialectology, which sought to
investigate individuals’ perceptions of language varieties by classification and evaluation.
This approach has the potential to uncover people’s attitudes and opinions in four areas:
correctness, acceptability (of international communication), pleasantness, and familiarity
(with the ELF and NES accents). Moving away from the binary form of positive and
negative, the questionnaire allowed the researchers to look further into the correlations of
the four aspects with a scale-based evaluation.

Pilus (2013) adapted the questionnaire to investigate the attitudes toward ERP, SAE,
and Malaysian English (ME) of 34 secondary school ESL learners. The results showed that
in terms of correctness and acceptability, there was no statistically significant difference in
the participants’ attitudes toward the three varieties. But ME was rated higher in
pleasantness and familiarity than ERP and SAE. Kaur (2014) carried out an attitude survey
with the same questionnaire involving 36 pre-service NNES English teachers for young
learners in a Malaysian university. The respondents were asked to rate ten specified accents
(USA, UK, Brazil, Spain, Germany, Sweden, India, China, Japan, and Australia). The
findings revealed that the NESs were rated as more correct, acceptable, pleasant, and
familiar, probably because of the participants’ previous learning experiences. However, a
diverse English classroom seems inevitable with increasing globalization.

Chung and Bong (2019) examined the intelligibility of and attitudes toward four
English varieties—SAE, ERP, Australian English (ASE), and Korean-accented English
(KE). In that study, 105 Korean undergraduate students listened to recordings of the four
varieties before completing an intelligibility test and Jenkins’ questionnaire. The
participants marked SAE and ERP the most intelligible, and ASE the least. This was also
true in terms of the students’ preferences for these accents. The attitude was not found to be
linked with the participants’ intelligibility. Even though ERP was rated one of the most
intelligible, the attitudes toward it were somewhat negative compared to SAE. The
researchers concluded that more exposure to a particular English variety led to more

favorable attitudes toward it.
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The reviewed studies exposed a gap in learners’ attitude shifts after specific instruction.
This study adapted Jenkins’ questionnaire to examine learners’ changing attitudes after

teaching interventions.

3. Method

3.1 Participants

The study was conducted via convenient sampling in the Department of Applied
English at a university in central Taiwan. To mitigate the possible effects of teacher-student
relationships, the researchers at the outset informed the students of the purposes and
stressed that participation was voluntary. A total of 45 first-year students (35 females,
77.8%, and 10 males, 22.2%) in the academic year 2020-2021 served as the exposure group,
who only listened to the five varieties without further instruction. Another 43 first-year
students (35 females, 81.4%, and 8 males, 18.6%) in the academic year 2021-2022 received
the specific instructional content in addition to accent exposure. The study was carried out
over two different academic years because the department could offer only one class of this
type per school year. The average age of all 88 students was 18 years old. None had lived in
any English-speaking countries, and their average duration of English learning was 10 years
at the time of the study. According to MOE English Level (Appendix B), TOEIC scores
above 550 are considered Level B1 of Common European Framework of Reference for
Languages (CEFR). The average TOEIC score for the first-year was 577.4 and 572.8 for the

second-year, both above 550, indicating their English proficiency was at Level B1.
3.2 Course design

The Freshman English course was a three-credit course instructed by the first author in
both years. Five varieties were selected for this study to raise the students’ awareness of
English diversity and to expand away from SAE-oriented ideology. “Interchange 3, Sth
Edition” was utilized as the main course material. According to the publisher, SAE is the
variety contained in the textbook. SAE, often referred to as General American English, is
widely spoken by the majority of Americans and represents a spectrum of pronunciations

rather than a single, uniform accent. Various English dialects spoken natively in the United
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States such as the West, Western New England, and the North Midland regions as well as
individuals who are highly educated across the country were under the General American
umbrella. (Kovecses, 2000; Labov et al., 2006; Van Riper, 1986; Wells, 1982).

With SAE being the major model for English teaching and learning in Taiwan, ERP
was included to broaden the students’ horizons. Since Taiwan, Singapore, and Japan are
mutually amicable members of the Asia-Pacific Economic Cooperation (APEC), TWE, SgE,
and JpE were selected as the non-native varieties. Japan was the third largest trading partner
with Taiwan, and Singapore was the sixth, from January 2023 to February 2024
(International Trade Administration, Ministry of Economic Affairs). Singapore is a
multiethnic and multicultural country with English as an official language and lingua franca,
even though each ethnic group speaks a different language. In addition, Tourism Statistics
Database of the Tourism Administration (2023) indicated that Japan and Singapore were
ranked second and fifth for inbound visitors in 2023. These two countries were ranked in
the top 8 outbound destinations for Taiwanese in 2023. It is conceivable that English was
the lingua franca for a considerable number of interactions with Singaporean and Japanese
tourists. Consequently, it is essential to teach the accent issues of SgE and JpE to facilitate
smooth communication and eradicate potentially negative perceptions.

Yang (2017) encouraged curriculum designers to guide students to explore worldwide
English variations so that they would be able to cope with the paradigm shift from SAE to a
pluralistic ELT model. Lee and Chen (2018) stressed the necessity to provide students with
diverse forms of linguistic input. In this study, all 88 students listened to online English
resources, such as BBC Learning English (UK), CNA News (Singapore), and NHK World
(Japan) (Table 1). These materials were at the B1-B2 level, and the clips were typically six
minutes long and recorded in the respective local accents. The topics ranged from
environmental protection and COVID-19 to a summer festival in Japan. In addition, all 88
participants including the students in the exposure and explicit-instruction groups had
opportunities to communicate with the same group of people from these cultural and
linguistic backgrounds (Figure 1). A native English speaker with a Postgraduate Diploma in

Education from a British
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Table 1

Activities for the two groups

Activities Purpose Exposure Explicit
Pre-questionnaire To investigate the baseline of the v v
participants’ attitudes prior to the
teaching interventions
Video clips: To build up GE concepts v
1. Why has English developed to challenge the stereotypical
as a world language? attitudes toward Standard English
2. What is your definition of  and accents
Standard English?
Online resources: BBC To provide authentic input for the v v
Learning English, CNA News, participants
and NHK World
Guest lectures from the three  To interact with four guests from v v
circles different countries and observe
their accents and pronunciations
Post-questionnaire To investigate attitude changes v v
after the teaching interventions
Reflective journals To provide qualitative data as v

further information for
triangulation.

university introduced his personal experiences in North America and the U.K., as well
as his teaching experience in Taiwan. A Singaporean explained the functions of English in
social and business contexts. Two Japanese English teachers discussed Japanese culture and

English education in Japan. All the aforementioned interactions were conducted in English

in 50-minute Google Meet sessions for each variety due to the COVID-19 pandemic.
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Figure 1

Speakers and issues covered for Language and culture Exchange Activities

Language and culture Exchange Activities
(Follow the sequence of Inner, Outer, and Expanding

Circles of Englishes)
Native Speaker
ELF communication, differences in lexicon (e.g. French

fries v.s. chips), spelling (e.g. center v.s centre), cultural
shocks between north America and the U.K., English

education in Taiwan

Singaporean Speaker

Ethnicity and language composition,  Singlish,
bilingualism, English as a lingua franca, and workplace

culture in Singapore

Japanese Speaker

Tourist attractions, food, festivals, English education
in Japan

The concepts of GE were immediately introduced to the participants of the explicit-
instruction group with a YouTube video clip titled “Why has English developed as a world
language?” This provided the students with English facts, language evolution, ownership,
and its status as a global language. A worksheet (Appendix C) was handed out to these 43
participants to reinforce the learning outcome. The participants in this group further
expanded their perceptions of non-native English speakerism. A YouTube video clip “What
is your definition of Standard English?” was used to explore the students’ attitudes and to

challenge their stereotypical Standard English and accents. With discussions on this issue,
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we explored the participants’ acceptance of their own Taiwanese accent. The reflective
journals from this group were used for qualitative analysis. We spent 50 minutes on the

video watching activities and GE related discussions.
3.3 Instruments

The English pre-and post-questionnaires (Appendix A) were adapted from Jenkins to
investigate the attitude changes toward NES and NNES accents of the 88 participants.
There were two sections in the pre-questionnaire, which was collected in the second week
of the semester. The first section explored the participants’ demographic information
including gender, age, years of English learning, and presence or absence of experience
living in a native-English speaking country. The second section listed the attitude
questionnaire on the ERP, SAE, SgE, TwWE and JpE accents. Four aspects of the attitude
toward an accent were surveyed, as follows: correctness, acceptability for international
communication, accent pleasantness, and familiarity. The students rated each aspect on a
Likert-type scale of 1-5, with 1 indicating “strongly disagree” and 5 “strongly agree.” The
post-questionnaire was carried out in the last week of the semester. The pre- and post-
questionnaires had the same content, but without the demographic information in the latter.

In addition to the pre- and post-questionnaires, qualitative data were extracted from the
500-word Chinese reflective journals from the explicit-instruction group. According to
Rose et al. (2019), journals are “a powerful research method to gain insight into learner
practice and thoughts,” and “can provide a valuable and systematic vehicle for reflection
and learner introspection in autonomous learning” (p. 134). The journal contents
encompassed the learning experience throughout the course and the learners’ perspectives
on each English accent. The suggested topics for the journals were as follows:

1. What do you think of the five English varieties?

2. What issues related to GE have you learned?
3.4 Procedures

The pre-questionnaires were distributed to the exposure group prior to the teaching
intervention. During the fall semester of the year 2020, the participants were exposed to the

five varieties through online resources and interactions with guests. The results revealed
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that accent coverage did not significantly improve their attitudes in terms of correctness,
acceptability, pleasantness, or familiarity (except for JpE familiarity). A further examination
of the explicit instructional effects on attitudes was conducted in 2021.

In the fall semester of two consecutive years, all 88 participants first listened to five
passages recorded by five female speakers from the U.K., U.S., Singapore, Taiwan, and
Japan. They were informed of the speakers’ nationalities before filling out the pre- and
post-questionnaires. Then the participants listened to the readers of the passages at their
individually natural speeds and maintained the phonological characteristics of their English
varieties. The levels of the five passages (A2-B1) were lower than that of the participants’
English proficiency (B1). This mitigated the comprehension factor, which might have
influenced the ratings. The same questionnaire was completed post teaching, in the 18th
week, to investigate the effectiveness of the instructional interventions on attitudes.

The participants in the 2021 class received explicit instruction after filling out the pre-
questionnaires. They learned the concepts of GE, e.g., the dissemination, status, and
ownership of English and English accent ideologies. During the semester, they interacted
with the same guests from the Inner, Outer and Expanding Circles.

The 500-word reflection journals from the explicit-instruction group, written in
Chinese, offered the learners additional chances to express their viewpoints toward the five
English accents. They also summarized the GE related issues learned through the online

resources and interactions. Qualitative data were collected and analyzed for triangulation.
3.5 Data analysis

Paired samples #-tests were performed in SPSS 25 to examine whether there were
attitude differences between the pre- and post-questionnaires for within-group comparisons.
Furthermore, independent sample #-tests were used to compare the effectiveness of the
different teaching interventions.

For the explicit-instruction group, the journal responses were grouped with the use of
thematic analysis to identify, analyze, and report patterns/themes (Braun & Clarke, 2006).
Sets of themes related to correctness, acceptability, pleasantness, and familiarity were first

established. For instance, if a participant wrote “SAE is the variety that I frequently hear
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and am most familiar with,” we regarded the sentence as “familiarity” of SAE.

Regarding GE concepts, the researchers grouped and organized other new themes
outside the four attitude aspects. New themes included diversity of English, mutual
intelligibility, lingua franca, fluidity, and ownership of English. For example, when a
participant wrote “English is a common language that people use to communicate with each

other,” a new theme related to “lingua franca” emerged.
4. RESULTS

This section includes the quantitative and qualitative data of the participants’ scores
and perceptions of correctness, acceptability, pleasantness and familiarity for each accent.

For the exposure group, no significant attitude changes could be observed in
correctness, acceptability, or pleasantness for all varieties (Appendix D: Table 3, 5, 7, 9).
Only the familiarity with JpE significantly improved in the post-questionnaire. In addition,
the average scores for all four aspects were very similar to those of the explicit-instruction
group before teaching interventions.

The results from the explicit group demonstrated remarkable changes brought on by
GE instructions (Table 2). Most scores improved significantly except for correctness of SgE,

pleasantness of JpE, and familiarity of SgE and TwE.
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Table 2

Correctness, acceptability, pleasantness, and familiarity changes before and after

instructions in the explicit-instruction group

Accents Before After t
Correctness SgE M=3.91 M=4.12 1.85
SD =0.78 SD=0.79
TwE M=3.23 M=4.07 5.94%x**
SD=0.92 SD=0.77
JpE M=2.86 M=3.37 2.94%*
SD=0.97 SD=1.13
Acceptability SgE M=3.63 M=4.05 2.95%*
SD=0.98 SD=0.95
TwE M=3.14 M=4.00 4.84%%*
SD=1.01 SD=0.76
JpE M=2.44 M=2.81 3.10%*
SD=0.98 SD=0.93
Pleasantness SgE M=3.30 M=3.74 3.51%*
SD=0.86 SD=0.79
TwE M=3.05 M=3.91 5.57%**
SD=0.90 SD=0.72
JpE M=2.86 M=2.86 0.00
SD=0.94 SD=0.89
Familiarity SgE M=3.42 M=3.67 1.6
SD=1.10 SD=0.87
TwE M=3.77 M=3.84 0.39
SD=1.13 SD=0.75
JpE M=3.51 M=3.81 2.8%*
SD=0.91 SD=0.91

#Hp < 0] 3 #H%p < 001

4.1 The correctness changes toward the five accents in the exposure and

explicit-instruction groups

When the 45 participants were merely exposed to the five varieties, the scores of each

accent increased insignificantly. In the explicit-instruction group, the mean scores for ERP

and SgE increased between the pre- and post-questionnaires, while SAE showed a decline.
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But none were statistically significant. On the other hand, the correctness of TWE and JpE
rose significantly (Appendix D: Table 3, TWE, ¢ = 5.94, p < .001; JpE, ¢ = 2.94, p = .005),
indicating the effectiveness of explicit instruction.

Unlike in the exposure group, explicit instruction significantly elevated the
participants’ views on accented English, especially for the varieties in the Expanding Circle
(Table 4, TwE: ¢ = 3.03, p = .003; JpE: ¢ = 3.09, p = .003). In addition, despite lacking
significance, the mean scores of ERP and SgE also improved. The mean score of SAE was

lower in the explicit instruction than in the exposure group.

Table 4

Independent sample t-tests for correctness

Accent Groups Mean SD t p-value

Exposure 4.16 0.71

ERP 0.05 0.96
Explicit 4.17 0.7
Exposure 4.43 0.59

SAE 0.18 0.24
Explicit 4.23 0.9
Exposure 3.95 0.89

SgE 0.29 0.37
Explicit 4.12 0.79
Exposure 3.59 0.80

TwE 3.03%* 0.003
Explicit 4.07 0.77
Exposure 2.68 0.93

JpE 3.09%* 0.003
Explicit 3.38 1.14

**p <.01

Data collected from reflective journals were consistent with the quantitative results.
Ten reflective journal writers chose the varieties from the Inner Circle as correct accents (3
for ERP and 7 for SAE).

Ao B REEFAE S R LR R R AR
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I always like the British accent. Their accent sounds standard so I intend to imitate it.
(S42)

AL B ERE F S e o RS R DR Y B

SAE is the variety that we learn in school. I take it for granted that SAE is the

correct learning model. (S41)

Although there was a significant improvement of correctness (Table 3, p = .005; Table
4, p = .003), JpE was regarded as the least correct English accent by both groups. Eight
participants revealed in the reflective journals that a few consonants were problematic. For
instance, the labiodental fricative /v/ was replaced by the bilabial plosive /b/. Five journal
entries noticed that there was no “r” sound in JpE. These features made JpE an “incorrect”

variety.
pPAAvEES $+ b5 (violin % = biolin)
Japanese pronounced “v” as “b”(*“violin” turns into “biolin”). (S2)

PRI RS TR R T AET R E T R e
HAEREARFED T

Because the Japanese do not have retroflex sounds in their native language, they

omit the tongue-rolling words and replace it with their native language “lu.” (S5)

4.2 The acceptability changes toward the five accents in the exposure
and explicit-instruction groups

In terms of acceptability, the means of the varieties from the Inner Circle were rated
higher than those from the other circles by all participants. However, SgE, TwE, and JpE
increased significantly (Appendix D: Table 5, SgE, ¢ = 2.95, p = .005; TwE, t = 4.84, p
<.001; JpE, £=3.10, p = .003) after the participants received the explicit instruction.

The explicit-instruction group rated four out of the five accents higher than the

exposure group, with the exception of SAE showing a lower mean score than the exposure
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group. TWE was the variety that the participants markedly accepted after learning about the
GELT approach (Table 6, TWE, t =4.57, p <.001).

Table 6
Independent sample t-test for acceptability

Accent Acceptability Mean SD t p-value

Exposure 4.11 0.75

ERP 0.47 0.64
Explicit 4.19 0.74
Exposure 4.34 0.52

SAE 1.28 0.20
Explicit 4.14 0.87
Exposure 3.79 0.70

SgE 1.27 0.21
Explicit 4.02 0.95
Exposure 322 0.80

TwWE 4.57%%* 0.000
Explicit 4.00 0.76
Exposure 2.77 0.83

JpE 0.45 0.65
Explicit 2.86 0.90

*Hkp <.001

In four of the reflective journals, the writers selected ERP and SAE as the most
acceptable (two writers each), as these accents appeared in proficiency tests such as TOEIC
or IELTS.

TIEMARINENAAEFNEE > B P - L AMRT A AR AE ST

I H o

When I take the TOEIC test, I often hear SAE and ERP. As they were varieties used
in high-stakes tests, they must be acceptable. (S14)

Ten journal writers commented that SgE sounded funny but the guests’ utterances were

clear to comprehend. They could accept the variety.
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AEF B ERRLR EEE AT BRI AR TR

B R -

My favorite class was Business English lectured by the Singaporean guest. He

spoke English fast and fluently. I could understand his speech. (S4)

Five participants could accept their own TWE accent and appreciate that. They stated
that the purpose of learning English was for communication, so they would not mind
having a Taiwanese accent as long as they could speak English fluently to fully convey

their ideas.
oA HE R ﬂ\ifj‘ﬁp AR PR R BGERME - wEE AL

Naturally, Taiwanese people speak English with a Taiwanese accent. As long as we

can understand and communicate with each other, no one cares about it. (S24)

Twelve of the journal writers considered JpE to be an acceptable variety. They pointed

out that the thresholds were clear articulation and the ability to convey meaning.

NE G BRY AP AR F P A K - SRIIP A A ARG L

o

ol

The Japanese teachers were impressive to me because it was the first time I heard

Japanese speak English with clear pronunciation. (S43)

4.3 The pleasantness changes toward the five accents in the exposure and

explicit-instruction groups

Speaking of pleasantness, all participants believed accents from the Inner Circle were
more pleasant than those from the Outer and Expanding Circles. However, the means of
SgE and TwE in the explicit-instruction group increased significantly between the two

questionnaires.
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Table 8

Independent sample t-test for pleasantness

Accent Groups Mean SD t p-value
E 3.93 0.66
ERP XpoStTe 0.02 0.98
Explicit 3.93 0.71
E 4.00 0.78
SAE Xposure 0.26 0.79
Explicit 3.95 0.91
E 3.80 0.73
SgE Xposure 1.26 0.21
Explicit 3.71 0.77
3.27 0.82
TwE  xposure 3.79%%% 0,000
E 2.85 1.03
JpE Xposure 0.19 0.84
Explicit 2.88 0.89
#Hkp < 001

(Appendix D: Table 7, SgE, t = 3.51, p = .001; TwE, ¢t = 5.57, p < .001), while that of JpE
stayed unchanged.

Explicit instruction on the concepts of GE repeatedly shifted the participants’ attitude

toward pleasantness. They particularly perceived TWE as a pleasant variety with statistical
significance (Table 8, TWE, t=3.79, p <.001).

The participants generally demonstrated positive attitudes toward the varieties from

the Inner and Outer Circles in the reflective journals. Five regarded ERP as a graceful and

elegant variety.

SR FRE R LW ERERAK (R T A RFR Y

Personally, I prefer the British accent, and I also think that it sounds more pleasing

to the ear. I tried to imitate the British accent. (S11)

Three journal keepers still favored SAE, commenting that it sounded comfortable.
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Rpe EUEEEST S L RRAK R -
I really like the American accent because I think it sounds very soothing. (S29)

Ten participants found it surprisingly refreshing to have the opportunities to observe
different English accents. They used “cute,” “interesting,” and “fun” to describe varieties
from the Outer and Expanding Circles, demonstrating that listening to different varieties
provided remarkably pleasant experiences. SgE contains other languages such as Minnan,
Mandarin, and Malay. Eight felt a connection to the speaker when hearing Singaporeans

peppering their English with Minnan and Mandarin expressions.
Fréelchm X LA fppt- R A2 7 ARG JIIF S A S
£ 82 FUEEDGT S T UGEED P ARG RS LS L

doie o A g g B AT N T 0 R s ER CBASK | AR -

SgE is very unique. You can even hear many Taiwanese-like words in it. It also has
discourse particles from which you can understand the mood of the speaker. I love
the fact that SgE fused with Minnan sounded friendly. (S40)

Interactions with the Japanese English teachers built a solid understanding of Japanese
culture and raised the participants’ positive perceptions of JpE. Eight journal writers
thought JpE sounded pleasant and the interactions memorable.

AFERpPpADEFATE > BPrEfeAPAET RSP At f

4

BoopE o d o wREEY S RTE

I think the Japanese English teachers were cute. They used English to introduce
many famous attractions in Japan. Even though they had the accent, the way they

spoke English was adorable. (S36)

Three participants stated that accents could represent a person’s culture and

phonological characteristics. These features symbolize the identity of his/her own culture.
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RERTFAR LA AR TR FT R KR R
ES P RAEAL S 3R AP RS EE e v 2 i g 3

Ao ¥tp e dhr g b - BRLR o & A ¥ e v ALk o

I discovered that accents weren’t actually a big deal because language is used to
communicate. Although my English was not exactly native-like, at least there is no
obvious Taiwanese accent. Accents are also a part of culture, and having more

recognition of your own accent is also a recognition of your own culture. (S16)

4.4 The familiarity changes toward the five accents in the exposure and
explicit-instruction groups

Regardless of the teaching intervention, SAE consistently ranked the highest in terms
of familiarity in both pre- and post-questionnaires. The familiarity scores increased for all
five varieties. But only JpE increased significantly in both exposure and explicit-instruction
groups (Appendix D: Table 9, exposure: ¢ = 2.12, p = .04; explicit-instruction: ¢ = 2.8, p
=.008).

Inter-group comparison revealed the increasing familiarity with SgE. The explicitly
instructed participants in particular were more familiar with SgE, with statistical
significance (Table 10,  =2.21, p =.03).
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Table 10

Independent sample t-test for familiarity

Accent Group Mean SD t p-value

Exposure 3.84 0.68

ERP 0.21 0.83
Explicit 3.81 0.71
Exposure 4.22 0.70

SAE 0.34 0.73
Explicit 4.17 0.91
Exposure 3.30 0.67

SgE 2.21%* 0.03
Explicit 3.67 0.87
Exposure 3.89 0.68

TwE 0.49 0.62
Explicit 3.81 0.74
Exposure 3.66 0.48

JpE 0.82 0.41
Explicit 3.79 0.90

*p <.05

In the reflective journals, ERP (19 persons) and SAE (20 persons) were recognized as
familiar because of their previous encounters in learning and entertainment media. One
journal writer particularly mentioned that ERP and SAE were the most frequently heard
varieties in most movies and songs. Another two stated that SAE and ERP were the
varieties that they often heard in English proficiency tests. One specifically mentioned that

she learned SAE before ERP.
’}% TR ORI VRINEFNLILES S KRB E

When watching movies and listening to songs, I often hear American or British

English, and I am more familiar with them. (S15)

ARFERFEG o wd ERRAY S EED ARMIFSC 5 -
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American English is what I learned. I was exposed to British accents only after I

started practicing for the TOEIC. (S10)

Some participants had opportunities to familiarize themselves with SgE and JpE
during the teaching interventions. Ten participants stated that they had never been exposed

to SgE. One eventually realized that she had listened to Singlish before.

MRS RIIFTRR B BB AT IR AR AT HERR KA R

BB A REE 0 A RS LTS 6 R AT R B |

SgE was relatively rare to hear and interacting with the Singaporean guest was very
meaningful. In hindsight, I realized the reason why I couldn’t understand the
English spoken by one of my parents’ customers. It was because he spoke Singlish!
(S21)

Twelve participants mentioned that the interactions with the Japanese teachers helped

them become familiar with JpE.
BETEIMFEE o AR AT FRAFL .

Through interactive activities, I felt less unfamiliar with Japanese people’s English.

(S26)

Explicit instruction on GE concepts helped the participants to expand their mindset
from the native-speaking Anglo-American ideology to a more global view. They began to
perceive non-native English accents as correct, acceptable, pleasant, and familiar. Explicit
instruction encouraged open-mindedness toward English accents more than exposure alone
did.

4.5 Newly formed GE concepts

This section summarizes perspectives from the reflective journals. Explicit instruction
successfully promoted the awareness of English pluricentricity, mutual intelligibility,
English as a lingua franca, and fluidity of English. Three participants also expressed their

opinions towards the ownership expansion of English.
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Figure 2

GE Concepts Listed by the Explicit-Instruction Group

o

Number of Students

37
18
I I ) l i
[

English mutual English as a fluidity of ownership of
pluricentricity intelligibility lingua franca English English

Themes such as different accents, first-time experience of various English accents, and

English varieties other than American English were categorized as English pluricentricity.

Thirty-seven of the 43 participants in the explicit-instruction group moved away from the

singularity of native English pronunciations and accents, beginning to accept non-native

varieties. Most journal writers in this category mentioned the diversity of English accents

they had heard during the teaching intervention.

£ PR Q%*‘ | %‘il?b"?%‘:‘—ﬁ“? FPaEFaEs s o AUGE R RS
BRWELA 5o b2 amE s RARBT A R B D 0 L
;\Z\i}\.\gﬂ\ulq—fr—\_;cv o

Prior to the course, because I did not know the different English varieties of native
speakers and non-native speakers, I assumed that the English pronunciations in all

countries in the world would be similar. However, during this class, I learned about
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accents and pronunciations from different countries, such as British, American,

Japanese and Singaporean styles (S4).

P FEART O R E A R RRCHA RS B E Y SR 0 B A
i3 ERE CGERI T B R R > {RRERT BRSO RE S
Fot o 1S E R R R RehA L il o AT AR

I heard many different accents of English spoken by people from different countries
in this course. In Taiwan, my living environment makes it difficult to come into
contact with people from different countries, let alone hear people from different
countries speak English. So, I found it very interesting to attend these lectures given

by people from different countries. (S42)

Five participants stated that it was the first time that they experienced different ways

of articulation by English speakers.
Biw2 105& > P XA- 82 Y- IEKINEAFE v § o

I had learned English for more than 10 years, but this freshman English course gave

me the first opportunity to hear so many English accents. (S11)

In addition, the interactive activities and explicit instruction opened their eyes to more
pronunciations and accents. Three of them specifically stated that they had used to listen to

American English only without knowing much about other varieties.

fog s RRESN fg,‘{ﬁ“gl B MR
FR e R RAFRRRE BRRGG I
re EERNMARFOF R e a2 AR BUA

Most of my knowledge of English was based on the American accent and
pronunciation before the course. However, through these exchanges, I heard
different pronunciations and accents from many countries. I found that each variety

had its own characteristics and I wanted to learn more about it. I would like to listen
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to other pronunciations and accents instead of just being limited to American

English. (S23)

By noticing the pluricentricity of English, the participants began to understand that the
importance of communication was based on mutual intelligibility rather than native-like
accents. Eighteen journal writers positively changed their attitudes toward English varieties,

particularly their perceptions of accented English.

i Fﬁt*jrrlg}@j\ﬁiltlg}ﬁ’ N S R E R o cﬁﬂ-gll’f-[&]ﬁm—fﬁ
AR T RT] 0 Ee o 32 HEE > R4 1 f e R
T REREREL I AL R D

After taking the course, I realized that there were so many English accents in the
world. These guest speakers made me deeply understand that there was no correct
or wrong English accent. Each English speaker represented his/her own
phonological characteristics. The most important factor is mutual understanding in

communication. (S30)

The concept of English as a lingua franca was developed through the interactions with
the NES and NNESs and explicit instruction on GE topics. Eleven journal writers
recognized English as a lingua franca. One even stated that the concept of a lingua franca

was not limited to English only.

SR ®HE 2 A A & o0 lingua franca v i ¢ s G = 2 o lingual
franca ¥ & F17 %2 § § 7 &

English is the main lingua franca in most of the world, but in Central and South

America, the lingua franca is Spanish and Portuguese. (S43)

One participant explained that the key point of a lingua franca was to facilitate
communication, and her ideology of Standard English, especially American English, was

softened.
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5“::\-‘»;:35\“;'1 L MT’; ﬂ"‘—gj R - TR ENE BN 2 - B R LR
Ak R ET B ABGP I X RELEI .

I realized that so-called “standard” English did not refer to American English only.
The main purpose of English as a lingua franca in the world was to facilitate

communication and exchange. (S8)

The participants in the explicit-instruction group learned about the malleability of
English. Although accented Englishes sounded dissimilar to Standard English, they were
mixed with the speakers’ own countries and culture. Ten participants clearly demonstrated
their realization of globalization and glocalization by stating that English was used for

global communication while developing independently in local contexts.

TREFIELE I FHFFRCOE R ARRA TR oL e o0
Aet o RarianiE e o v PRAR L G AR RDHF o B IR RiLE
T o EICFLINARRRINFE TN E AL F T B bldop A X

g ey T- BECET .

When I first came into contact with these Englishes with different pronunciations, I
couldn’t even know that these were English. Compared with Standard English, these
Englishes sounded more like a foreign language with their mother tongue.
Unexpectedly, they were all English. The English accents were under the influence
of culture and one’s native language. For example, the Japanese teachers mentioned

“soba,” which is an English word stemming from Japanese. (S18)

The participants also changed their stereotypical concepts of English ownership. Three
of them pointed out the issue of ownership. Two of them emphasized the fact that NNESs
outnumbered NESs and that English was owned by the speakers, regardless of their

nationalities.

FXALAA BRI R T A A 2E R A aET o
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English no longer belongs to two or three countries. Instead, the language is owned

by people around the world. (S1)

BRRAB L R AAS AL E i E @ FoorrE e SRR

Rrnia A AERSER

What surprised me the most is that the majority of English users were non-native
speakers. English belonged to anyone who can use the language well, instead of

limiting to the U.K. or the U.S. (S33)

Having been instructed explicitly on GE related issues, the 43 participants positively
changed their attitudes toward various accents. The learned GE concepts further
emphasized the importance of mutual intelligibility, English as a lingua franca, and the

fluidity and ownership of English.

5. Discussion and Implications

Previous studies demonstrated that exposure could raise awareness, improve attitudes,
and increase the acceptability of English varieties (Boonsuk et al., 2021; Boonsuk & Fang,
2022; Chen, 2022; Chung & Bong, 2019; Fang & Ren, 2018; Jindapitak et al., 2022a,
2022b ; Lee & Chen Hsieh, 2018). However, these were mostly non-quantitative studies.
For those that were, the attitude changes were not measured by the four aspects of
correctness, acceptability, pleasantness, and familiarity. In contrast, this study, featuring
explicit instruction, was able to activate sociolinguistic awareness around GE and nurture
deeper understanding and appreciation of English accent variations. The attitude changes
were measured specifically in four aspects, in addition to the reflective journals. These
quantitative and qualitative methods prevented certain subjectivity and facilitated the
comparison between groups.

All participants perceived the NES accents as more correct, acceptable, pleasant, and
familiar than NNES accents prior to the pre-questionnaires. After being exposed to the five
varieties, the participants in the exposure group maintained a steady attitude toward SAE,

believing it to be a more acceptable and pleasant variety than ERP. On the other hand, in the
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explicit-instruction group, the score of correctness for SAE decreased in the post-
questionnaire, while that of ERP sloped upward. Surprisingly, acceptability and
pleasantness reversed for SAE and ERP before and after the teaching intervention. In
addition, after the explicit GE-oriented instruction, interactions, discussions, and reflections,
the participants wavered from their deep-rooted Anglo-American ideology. For example,
one journal writer especially pointed out that merely accepting SAE for English learning

was unacceptable after attending the native-guest’s lecture.

e

PR RS W R e S0 RIS FE R £ frBRp P AL

ﬁl'
[
G AR R A S WA PR R R £ 2

The native speaker told us that British English teachers changed their own English
accent to an American accent in order to meet the Taiwanese parents’ expectations.

Britain is the birthplace of English. This is very unreasonable! (S21)

With further GE-oriented explicit instruction, we elicited major positive changes in
the participants’ attitudes toward native and non-native English accents. The participants
expanded their monolithic model of English to a higher awareness of English pluricentricity.
As the participants warmed up to the English varieties without assigning superiority or
inferiority, three participants in the explicit-instruction group expressed their respect for

non-native English accents.

Bk s w- B R A A foRTiol A R s 0 4 R VAR P ensE
PG I FERER sk e AL WengEd > 2T G AR
Foo MUARGFEHFFLELENERIBERSE - NARE2 v § o

Before taking the course, I always thought that the accents of Japanese and
Singaporeans were weird. I was not used to them, and I even had negative feelings.
But during this course, I realized that accented English contained the characteristics
of each country. I should not have a personal preference for a certain English variety.

So now I observe English accents from different countries with a respectful attitude.
(S13)
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Although embedding GE concepts in ELT sheds light on positive attitudes, there were
still immutable facts. TWE had the second lowest score in acceptability, which was
contradictory to the finding of Pilus (2013) in Malaysia. The learners gave the highest
acceptability rating to their accented Malaysian English, which was valued as equally
acceptable as ERP for international communication and even higher than SAE. According
to Kaur (2014) and Pilus (2013), Malaysian learners preferred ERP because Malaysia
adopted British-based teaching materials and the British standard curriculum. Furthermore,
Malaysia sits in the Outer Circle, where English is a second language. Most learners could
speak basic forms of Malaysian English in daily life. On the other hand, unlike Pilus’s
learners, the acceptability of ERP was rated the highest in the post-questionnaire by the
explicit-instruction group. English is still a foreign language in Taiwan, the learners do not
frequently use English to communicate, especially outside of the classroom.

Thirteen of the writers of the reflective journals expressed dislike for TwE and a
preference for native-like accents, even though they understood that the purposes of a
language were to convey messages and achieve mutual intelligibility. This ambiguity
paralleled the findings of previous studies (Boonsuk & Fang, 2022; Chen, 2022; Ren et al.,
2016). As with the students in Sung (2016), these (Applied) English students most likely
had much higher levels of English proficiency. Having native-speaker accents could
symbolize a high level of English mastery. In addition, six participants wrote that they
might work or pursue a higher degree overseas. Their aspirations might have elevated their

desires for a native-like accent.

FlAd G oBar F o g AR R RAER BT HRR T ER
P et > R F AR T AL e gRBe o S0
Bgs Aghsrg o

Because of my Taiwanese accent, my pronunciation is not so pleasant. Although I
know that mutual understanding is the goal in communication, I would be very

happy if my accent were the same as a native speaker. In order to study abroad in

the future, I will work hard on my accent. (S15)
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Additionally, JpE was regarded as the least pleasant variety, and the pleasantness score
for JpE did not change at all after explicit instruction. Our participants noticed that JpE
incorporated Japanese rhythms into English, making their accent stronger. They felt JpE
sounded “strange and followed a Japanese style.” Five participants noticed a phonological
JpE characteristic of vowel insertion, which also appeared in Jenkins’ study with “katakana
sounds” (2007, p. 174).

PRE2FFEm 14— B2F (time § &= taimu) -

Japanese English consonants are followed by a vowel. “Time is pronounced as
“taimu.” (S2)

Last but not least, language is inextricably intertwined with identity. The language
used by an individual and a group can be recognized as an identity marker. Edwards (2009,
p- 21) indicated that “everyone is used to accent, dialect and language variations that reveal
speakers’ memberships in particular speech communities, social classes, ethnic and national
groups.” According to Tajfel and Turner’s “social identity theory (1986),” the inclination
for showing preference is higher when people belong to the same social group. Accents
serve as a powerful indicator of identity in speech. Hence, people prefer a language or
accent that is related to their in-group conventions. This could explain why the participants
marked higher scores to correctness, acceptability, and pleasantness for TwE, with
statistically significant differences, after receiving explicit instruction on GE concepts. The
fact that Taiwanese participants were accustomed to TwE could have explained why the

familiarity score did not improve significantly.

A7 N ’giﬁiﬂﬁv'ﬁr& o ¥t p T § - BEILk o« Y

pe 2 itanil e

I will not change my accent because it is my characteristic. Having more

recognition of my accent is also a nod to my own country and culture. (S17)

The Singaporean guest speaker covered a wide range of topics including ethnicity

composition, English as a lingua franca, bilingualism, religions, Singlish definitions, and
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language usage examples in daily settings. The participants knew that SgE contained a
mixture of English and other languages in a sociolinguistically and socioculturally diverse
society with fluidity of English usage. They found it friendly and amiable when listening to
SgE. They also noticed in-group linguistic markers because of the use of Minnan or
Mandarin words. Because of these identity markers, the pleasantness of SgE improved
significantly in the post-questionnaire. The interaction plus the GE teachings in the explicit-
instruction group may also lead to significant improvement in familiarity over exposure.
However, according to the reflective journals, almost a quarter of the explicit-instruction
participants were never introduced to SgE. This intervention could be the first time for them
to be aware of the linguistic complexity in SgE. This could be the reason that within-groups

did not show significant results in correctness and familiarity.
R EET B BB kg o ot s fet > AEE THN FE
fo T8 M EFEPEE -
Singaporean English has Minnan and discourse particles such as “me”, “la” and

“ay” at the end of the sentences. I think Singaporean English is opposite to
“standard”English. (S5)

FABEEZS OB RFEEHBE T a2 LROET ) AR IR

E

Singapore English includes Malay and other languages, and it is rarely heard, so I

feel less familiar with it. (S22)

The ELF interactions and GE awareness activities under explicit instructions allowed
the participants to express their own local identities in English and learn from expert users.
They accepted that the ownership of English belonged to competent English users and that
non-native English accents were just as acceptable and legitimate as the native norms.
However, this point was contradictory to the finding of Jindapitak, Teo and Savaski (2022b).
76.1% of their students still believed that inner-circle speakers of English were eligible

owners of English. This may infer that students under explicit instruction of the GE concept
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obtained an open-minded opinion on the ownership of English. Similar to findings in
previous studies (Boonsuk et al., 2021; Chen, 2022; Jenkins, 2009), this teaching
intervention also bolstered the participants’ confidence in speaking English. Learning the
concept of English pluricentricity and noticing the diversity of English all over the world
elevated the students’ feelings of their own English (Fang & Ren, 2018; Jindapitak et al.,
2022a). The findings of this study indicated that some participants shifted away from deep-
rooted native-speakerism. They believed that English as a lingua franca was meant to foster
communication. As such, they respected each variety including the one from NNESs. This
attitude change was also congruent with Jindapitak et al. (2022a), who discovered that
students developed respectful attitudes toward different English varieties and speakers

through the GE awareness-raising program.

AR E L ARE Y GRS LRRTAE L GRS
S FCE A ARG P RSNk BGRAE QR L AR A
é;; LL—f}; Agagr—g;g,g:yg L IPIELE I U e W p,é.:gﬂﬁ Ao

Before attending the course, I wished that my English were native-like. There were
times that I was afraid of speaking out loud confidently because of my accent. What
stayed with me the most from the Japanese English teachers was that expressing our
ideas and conveying messages were more important than the NES accent. Now, 1

am more confident when speaking English. (S8)

This study provides important implications for ELT in Taiwan. Taiwan currently
belongs to the Expanding Circle, where English is a foreign language. Although students
rarely have the chances to hear people speak English outside their classrooms, TWE was the
second highest rated familiar variety in the pre- and post-questionnaires, behind SAE. This
outcome was an invaluable encouragement to the 2030 Bilingual Nation policy. Institutions
at the tertiary level in Taiwan have been promoting English as a medium of instruction
(EMI) on the road toward policy implementation. As an added benefit, we have encouraged
instructors to apply EMI in their courses so that students could naturally use English in their

daily lives to develop life-long learning habits.
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The emergence of GE further influences English curricula in non-English speaking
countries. The 12-Year Basic Education Curriculum (2018) specifically emphasizes the
development of students’ abilities to understand their interlocutors with different accents or
linguistic and cultural backgrounds. It also aims to equip students with intercultural
communication awareness by emphasizing the need to understand and respect cultural
diversity. This approach has been executed in senior high schools. Taiwan and Japan have
had frequent cultural and commercial exchanges. Two journal writers stated that they had
language exchange activities with Japanese students when in high school. One recalled her
traveling experience in Japan. Consequently, our participants stated that they were more
familiar with JpE than SgE. These may also be the reasons behind the same phenomenon in

the exposure group.

HB PG E RGBT Al RE SR - BN 0 AEP A A -
Bt el PR AP Y R e R BRAS N FE

i o

My high school held an exchange activity with a Japanese high school before.
Communication with Japanese people was very rewarding but challenging. We
could learn each other’s cultures and we tried our best to communicate in English.
(87)

Cultural influences and preconceived notions apparently played roles in the
preferences. The participants expressed their appreciation for GE related issues and
intercultural exchanges, which in turn built up positive attitudes and confidence. Therefore,
it is strongly suggested that GE oriented curriculum and intercultural activities should also
be embedded in English education at the tertiary level to cultivate an international vision
and a worldview of communications.

The first author decided early on that it would be unfair for those in the control group
to not receive the full benefits of the cultural and linguistic exchanges during the class. This
limited the study for the lack of a control group. In addition, further study could explore

potential interactive effects between correctness, acceptability, pleasantness, and familiarity.
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6. Conclusion

A positive attitude toward English diversity has been attributed to increased learning
motivation, efforts, and outcomes. An explicitly instructed course based on Global English
concepts greatly promoted the awareness of the pluricentricity of English and positively
changed attitudes toward non-native accents. The attitudes toward other English varieties
besides SAE were elevated. The participants receiving explicit instruction developed
tolerance and open-mindedness toward the English accents from the Outer and Expanding
Circles in terms of correctness, acceptability, pleasantness, and familiarity. It is
recommended that English instructors at the tertiary level explicitly incorporate Global
Englishes in the curriculum to better prepare all English learners for intercultural

communication.

Acknowledgment

The authors acknowledge the grant provided by the MOE Teaching Practice Research
Program for funding. We would like to thank the anonymous reviewers of Journal of
Educational Practice and Research for their constructive comments to enhance the quality
of the earlier version of this manuscript.

We deeply appreciate the guest speakers for their valuable contributions and inspiring

insights.

References

Boonsuk, Y., Ambele, E. A., & McKinley, J. (2021). Developing awareness of Global
Englishes: Moving away from “native standards” for Thai university ELT. System, 99,
102511. https://doi.org/10.1016/j.system.2021.102511

-114 -



Ethan Fu-Yen Chiu & Jr-An Lin Specific Instruction on Global Englishes

Boonsuk, Y., & Fang, F. (2022). Perennial language learners or competent language users:
An investigation of international students’ attitudes towards their own and native
English accents. RELC Journal, 53(1), 40-55.
https://doi.org/10.1177/0033688220926715

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a

Cargile, A. C. (1997). Attitudes toward Chinese-accented speech: An investigation in two
contexts. Journal of Language and Social Psychology, 16(4), 434-443.
https://doi.org/10.1177/0261927X970164004

Cargile, A. C. (2003). Discriminating Attitudes toward Speech. [Intercultural
Communication: A Reader, 216-223.

Chang, J. (2016). The ideology of American English as standard English in Taiwan. Arab
World English Journal (AWEJ), 7(4). http://dx.doi.org/10.2139/ssrn.2898629

Chen, R. T. H. (2022). Effects of Global Englishes-oriented pedagogy in the EFL classroom.
System, 111, 1-10. https://doi.org/10.1016/j.system.2022.102946

Chien, S. (2014). Varieties of English: Taiwanese attitudes and perceptions. Newcastle and
Northumbria Working Papers in Linguistics, 20, 1-16.

Chiu, E. F. Y. (2021). Enhancing students’ awareness of global Englishes and intercultural
communicative competence through a volunteering project: A case of business English
majors attending the cross-strait floral exposition in China. Hwa Kang English Journal,
26, 55-79. https://doi.org/10.3966/221880882021072601003

Chiu, F. Y. (2018). Pre-service and In-service Teachers’ Perceptions of Global Englishes in
Accent and Pronunciation Varieties (Doctoral dissertation, Tamkang University).

Chung, B., & Bong, H. K. M. (2019). A study on the relation between intelligibility and
attitudes. English Teaching, 74(2), 103-123.
https://doi.org/10.15858/engtea.74.2.201906.103

Edwards, J. (2009). Language and identity: An introduction. Cambridge University Press.
https://doi.org/10.1017/CB0O9780511809842

Fang, F. G. (2016). Investigating attitudes towards English accents from an ELF framework.
The Asian Journal of Applied Linguistics, 3(1), 68-80. https://orcid.org/0000-0002-
4210-9042

- 115 -



WEFWBRAFR > % 375 % 3

Fang, F. G, & Ren, W. (2018). Developing students’ awareness of global Englishes. ELT
Journal, 72(4), 384-394. https://doi.org/10.1093/elt/ccy012

Galloway, N., & Rose, H. (2018). Incorporating global Englishes into the ELT classroom.
ELT Journal, 72(1), 3-14. https://doi.org/10.1093/elt/ccx010

Houghton, S. A. (2020). Overcoming native-speakerism through post-native-speakerist
pedagogy: Gaps between teacher and pre-service English teacher priorities. Native-
Speakerism: Its Resilience and Undoing, 89-113. https://doi.org/10.1007/978-981-15-
5671-5_5

Jenkins, J. (2007). English as a lingua franca: Attitude and identity. Oxford University
Press.

Jenkins, J. (2009). English as a lingua franca: Interpretations and attitudes. World Englishes,
28(2), 200-207. https://doi.org/10.1111/j.1467-971X.2009.01582.x

Jenkins, J. (2014). English as a lingua franca in the international university: The politics of
academic English language policy. Routledge.

Jindapitak, N., Teo, A., & Savski, K. (2022a). Bringing global Englishes to the ELF
classroom: English language learners’ reflections. Asian Englishes, 24(3), 279-293.
https://doi.org/10.1080/13488678.2022.2033910

Jindapitak, N., Teo, A., & Savski, K. (2022b). The impacts of awareness of global
Englishes on learners’ attitudes toward language variation. Electronic Journal of
Foreign Language Teaching (e-FLT), 19(1), 20-35. https://doi.org/10.56040/jtse1912

Kachru, B. B., Quirk, R., & Widdowson, H. G. (1985). Standards, codification and
sociolinguistic realism. World Englishes.Critical Concepts in Linguistics, 241-270.

Kaur, P. (2014). Accent attitudes: Reactions to English as a lingua franca. Procedia-Social
and Behavioral Sciences, 134, 3-12. https://doi.org/10.1016/j.sbspro.2014.04.218

Ke, I. C. (2022). English as a school subject: A historical analysis of English curriculum
standards in Taiwan. English Teaching & Learning, 1-17.
https://doi.org/10.1007/s42321-022-00135-4

Kenyon, J. S., & Knott, T. A. (1944). A pronouncing dictionary of American English.
Merriam-Webster, Inc. https://doi.org/10.2307/371428

Kim, S. (2021). English as a lingua franca in Japan: Multilingual postgraduate students’ attitudes
towards English accents. Journal of Multilingual and Multicultural Development. Advance
online publication. https:// doi. org/10. 1080/ 01434 632. 2021. 1909053

- 116 -



Ethan Fu-Yen Chiu & Jr-An Lin Specific Instruction on Global Englishes

Kovecses, Z. (2000). American English: An introduction. Broadview Press.

Labov, W., Ash, S., & Boberg, C. (2006). The atlas of North American English: Phonetics,
phonology and sound change. Mouton De Gruyter, 187-208.
https://doi.org/10.1515/9783110167467.d.119

Lee, J. S., & Chen Hsieh, J. (2018). University students’ perceptions of English as an
International Language (EIL) in Taiwan and South Korea. Journal of Multilingual and
Multicultural Development, 39(9), 789-802.
https://doi.org/10.1080/01434632.2018.1438448

Lin, S. W. (2022). Analysis of teacher cognitions and practices from a global Englishes
perspective: Cases of high school English teachers in Taiwan. Taiwan Journal of
TESOL, 19(1), 35-58. https://doi.org/10.30397/TITESOL.202204 19(1).0002

Lopriore, L., & Vettorel, P. (2015). Promoting awareness of Englishes and ELF in the
English language classroom. InH. Bowles & A. Cogo (Eds.), International
perspectives on English as a lingua franca: Pedagogical insights (pp. 13-34). Palgrave
Macmillan UK. https://doi.org/10.1057/9781137398093 2

Lubis, T. (2015). Students’ language attitude toward English. Jurnal Bisnis Administrasi,
4(1), 17-21.

McKenzie, R. M. (2008). Social factors and non-native attitudes towards varieties of
spoken English: A Japanese case study. International Journal of Applied Linguistics,
18(1), 63-88. https://doi.org/10.1111/j.1473-4192.2008.00179.x

Pilus, Z. (2013). Exploring ESL learners’ attitudes towards English accents. World Applied
Sciences Journal, 21(21), 21. https://doi.org/10.5829/idosi.wasj.2013.21.s1t1.2148

Ren, W, Chen, Y. S., & Lin, C. Y. (2016). University students’ perceptions of ELF in
mainland China and Taiwan. System, 56, 13-27.
http://dx.doi.org/10.1016/j.system.2015.11.004

Rose, H., & Galloway, N. (2019). Global Englishes for language teaching. Cambridge
University Press. https://doi.org/10.1017/9781316678343.007

Rose, H., McKinley, J., & Baffoe-Djan, J. B. (2019). Data collection research methods in
applied linguistics. Bloomsbury Academic. https://doi.org/10.5040/9781350025875

Seidlhofer, B. (2011). Understanding English as a lingua franca. Oxford University Press.

-117 -



WEFWBRAFR > % 375 % 3

Sung, C. C. M. (2016). Does accent matter? Investigating the relationship between accent
and identity in English as a lingua franca communication. System, 60, 55-65.
https://doi.org/doi: 10.1016/j.system.2016.06.002

Taiwanese Ministry of Education. (2018). 12-year Compulsory Education English
Curriculum. Author. https://cirn.moe.edu.tw/Upload/file/26192/74206.pdf.

Tajfel, H., & Turner, J. (1986). The social identity theory of intergroup behaviour. In S.
Worchel & W. Austin (Eds.), Psychology of intergroup relations (pp.7-24). Nelson-
Hall.

Tokumoto, M., & Shibata, M. (2011). Asian varieties of English: Attitudes towards
pronunciation. World Englishes, 30(3), 392-408. https://doi.org/10.1111/j.1467-
971X.2011.01710.x

Tourism  Statistics Database of the Tourism Administration, MOTC. (2023).
https://stat.taiwan.net.tw/.

Van Riper, W. R. (1986). General American: An ambiguity. In H. B. Allen & M. D. Linn
(Eds.), Dialect and language variation (pp. 123-135). Academic Press.
https://doi.org/10.1016/b978-0-12-051130-3.50013-6

Wang, Y. (2020). Language ideologies in the Chinese context: Orientations to English as a
lingua franca (Vol. 12). De Gruyter Mouton. https://doi.org/10.1515/9781501503702

Wells, J. C. (1982). Accents of English: Volume I (Vol. 1). Cambridge University Press.

Yang, J. H. (2013). Taiwanese perceptions of Indian English: A perceptual change in the
learning of English variation. English Teaching & Learning, 37(4), 91-148.
https://doi.org/10.6330/ETL.2013.37.4.03

Yang, J. H. (2017). Changing college students’ stereotypes of standard English: The
pedagogical process of an English course. Journal of Educational Practice and
Research, 30(1), 33-69. https://doi.org/10.6766/JEPR

FApeiEp 1 2024 & 047 24 p
1=igzcpdp: 2024 # 08 2 02 p
s 2=cigeep dp o 2024 & 11 % 27 p

BELp 2024127 13 p

>
>

>
>

- 118 -



Ethan Fu-Yen Chiu & Jr-An Lin Specific Instruction on Global Englishes

Appendix A: Pre-and Post-questionnaire

1. Gender | |male [ ]female
2.Age __ yearsold
3. How many years have you learned English? _ years
4. Experience living in an English-speaking country
[ ]Yes [ |No
If yes, how many years?
5. This speaker is from the US, I think her accent is
a. very incorrect 1 2 3 4 5 verycorrect
b. veryunacceptable 1 2 3 4 5 very acceptable
c. very unpleasant 1 2 3 4 5 verypleasant
d. very unfamiliar 1 2 3 4 5 veryfamiliar
6. This speaker is from the UK, I think her accent is
a. very incorrect 1 2 3 4 5 verycorrect
b. veryunacceptable 1 2 3 4 5 veryacceptable
c. very unpleasant 1 2 3 4 5 verypleasant

d. very unfamiliar 1 2 3 4 5 veryfamiliar
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7. This speaker is from Singapore, I think her accent is
a. very incorrect 1 2 3 4 5 verycorrect
b. veryunacceptable 1 2 3 4 5 very acceptable
c. very unpleasant 1 2 3 4 5 verypleasant
d. very unfamiliar 1 2 3 4 5 veryfamiliar
8. This speaker is from Taiwan, I think her accent is
a. very incorrect 1 2 3 4 5 verycorrect
b. very unacceptable 1 2 3 4 5 very acceptable
c. very unpleasant 1 2 3 4 5 verypleasant
d. very unfamiliar 1 2 3 4 5 veryfamiliar
9. This speaker is from Japan, I think her accent is
a. very incorrect 1 2 3 4 5 verycorrect
b. veryunacceptable 1 2 3 4 5 very acceptable
c. very unpleasant 1 2 3 4 5 verypleasant

d. very unfamiliar 1 2 3 4 5 veryfamiliar
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Appendix B
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Appendix C: Worksheet for the Explicit-instruction Group

]

Name

EninSh Student ID
world

1. Why does English have the status of being a world common language? (2 main factors)

2. How did the British Empire disseminate English to the world? (2 main phases)

3.  What countries use English as their first language or official language?

4. What international organizations use English as their official language?

5. In what ways do you have opportunities to use English?

6. According to David Crystal, how many English speakers are there in the world? Are
there more native speakers or non-native speakers?

Please share your experience communicating with other speakers in English. Do you
communicate with native speakers or non-native speakers often? How do you feel
speaking in English?

-122 -



Ethan Fu-Yen Chiu & Jr-An Lin Specific Instruction on Global Englishes

Appendix D

Table 3

Correctness comparisons before and after teaching interventions

Paired samples #-tests

Accents
Exposure Explicit

Before After t Before After t

ERP M=4.09 M=4.16 1.14 M=4.05 M=4.19 1
SD=0.76 SD=0.71 SD=0.9 SD=10.7

SAE M=4738 M=4.44 1.35 M =440 M =423 1.31
SD=0.65 SD=0.59 SD=0.9 SD=0.9

SgE M=3.87 M =393 0.68 M=3091 M=4.12 1.85
SD=092 SD=0.89 SD=0.78 SD=0.79

TwE M=3.51 M=3.58 0.77 M =323 M=4.07 5.94%**
SD=094 SD=0.69 SD=0.92 SD =0.77

JpE M=2.64 M=2.67 0.24 M=12.86 M =337 2.94%*
SD=1.09 SD=0.93 SD=0.97 SD =1.13

wHp < 0] 3 #*%p < 001,

Table 5

Acceptability comparisons before and after teaching interventions

Exposure Explicit
Accents

Before After t Before After t

ERP M =4.02 M=4.11 143 M=398 M=421 0.88
SD=0.78 SD=0.75 SD =0.86 SD=0.74

SAE M =427 M =433 1.14 M=433 M=412 1.94
SD =0.62 SD=0.52 SD=0.94 SD=0.88

SgE M=3.76 M=3.78 033 M=3.63 M =4.05 2.95%*
SD=0.71 SD=10.70 SD=0.98 SD =0.95

TwE M=3.18 M=3.22 0.5 M=3.14 M =4.00 4.84%*%
SD =0.96 SD=10.79 SD=1.01 SD=0.76

JpE M=2.76 M=278 023 M=244 M=2.381 3.10%**
SD =0.98 SD =0.82 SD=0.98 SD =0.93

**p <.01; ***p <.001
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Table 7

Pleasantness comparisons before and after teaching interventions

Exposure Explicit
Accents
Before After t Before After t
ERP M =3.84 M=3.93 1.07 M=3.79 M=3.95 1.48
SD =0.82 SD = 0.65 SD =0.97 SD=0.72
SAE M=3091 M =3.98 0.83 M =388 M=3091 0.54
SD=0.90 SD=0.78 SD=1.00 SD=0.95
SgE M=3.78 M=3.80 0.22 M=3.30 M=3.74 3.51%*
SD =0.82 SD =0.73 SD=0.86 SD=0.79
TwE M=3.18 M=3.29 1.09 M=3.05 M=3091 5.57%**
SD=0.96 SD=0.82 SD=090 SD=0.72
JpE M=2.76 M=2.84 0.89 M=2.86 M=2.86 0.00
SD =1.28 SD =1.02 SD=094 SD=0.89
*p <.01 ; ***p <.001
Table 9
Familiarity comparisons before and after teaching interventions
Exposure Explicit
Accents
Before After t Before After t
ERP M=3.76 M=3.84 1.27 M=3.63 M =3.84 1.42
SD=0.80 SD=0.67 SD =1.07 SD=0.72
SAE M=4.11 M=422 1.95 M =4.00 M=4.19 1.54
SD=0.78 SD=0.70 SD =1.00 SD =0.91
SgE M=322 M=331 1.27 M=342 M =3.67 1.6
SD=0.70 SD=0.67 SD=1.10 SD =0.87
TwE M=3.76 M =3.89 0.92 M=3.77 M =3.84 0.39
SD=0.96 SD=0.68 SD=1.13 SD =0.75
JpE M =3.38 M=3.62 2.12% M=351 M=3.81 2.8%*
SD=0.68 SD=0.54 SD=0.91 SD=0.91

*p <.05; **p <.01
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